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by sudden flashes of theoretical insight. For learners, a greater awareness of themselves as learners 
may lead to a re-evaluation of preferences and learning strategies, and the first three activities in this 
chapter are intended to bring the question of own-language use to the foreground. At the same time, 
a more developed understanding of the learning tools that are available to them (e.g. dictionaries, 
websites) may also result in a shift in attitude. These will be the subject of Chapter 4. Equally 
importantly, it should not be too difficult to demonstrate that activities which involve the students’ 
own language can provide real learning gains, and that they do not need to be of the dry and dusty 
‘Who-will-translate-the-next-line?’ approach.

The appendix of this book contains three activities which are intended to address the issue of own-
language use in the context of teacher training and teacher development contexts. These should be 
considered as only a starting point. Teachers, like learners, tend to change their practices slowly and 
incrementally, and it is probably through the process of trying things out, of finding what ‘works’, 
that development takes place most lastingly. Alongside such work in the training room, teachers 
should be encouraged to experiment with techniques and activities in their classrooms piecemeal 
(especially the basic techniques in Chapter 2).

Institutional constraints and policies cannot, however, be neglected. Senior members of staff, such 
as department heads, who have spent a lifetime believing that English-only is the only way, will be very 
resistant to change. Small-scale action research programmes will perhaps be one way of moving towards 
change, but, at some point, institutional educational policies will need to be examined and revised. 
There is nothing so hard to change as common-sense, received wisdom, even when it is misinformed!

The last activity in this chapter is rather different from the others, which encourage learners to 
reflect on the respective uses of English and their own languages in their learning of English. This 
activity is intended for use in classes where there is no shared language other than English, and 
provides students with the opportunity to teach a little of their own language to the rest of the class. 
To do so, they will only be able to use English.
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Students can use this technique when they have used online translation or when they are 
checking their own writing.

Example
I let myself be surprised (50, 400 hits)
if something else is for me (0 hits)
presented after his number one hit (0 hits)
sad to have to leave the show (7 hits)
the casting format show (0 hits)
the written especially for her song (4 hits)
wants to make a musical education (0 hits)

Multilingual contexts: see page 10

This activity can be used with both Type A and Type B classes. The technique can be demonstrated using 
examples of language from the students’ own work.
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 5.5 Model texts

 Outline Students study a model text for an examination written task.
 Level B1+
 Time 45 minutes (depending on text length)
 Preparation Find or write a model answer for an examination writing task. Translate this into the 

students’ own language. You can find model answers to writing tasks for Cambridge English 
Language Assessment exams (e.g. FCE, CAE) in many coursebooks that prepare students for 
these exams, as well as dedicated websites.

Procedure
1 Draw students’ attention to the task (in the example using German translation on page 85 (Figure 

5.4) it is replying to a job advertisement), identify the written genre that is required, and hand out 
the model answer in English.

2 Draw students’ attention to the organisation of ideas and paragraphs in the model.
3 Draw students’ attention to useful phrases in the model. In the example below, these would 

include I am writing in response to your ..., I am currently working as ..., I am interested in the 
position ..., I have included a copy of ..., etc.

4 Take away the English version of the model and hand out the translation. In pairs or small groups, 
students must translate this into English.

5 When the students have finished, or when they have got as far as they can, let them see the original 
again. They should look for differences between the original and their version. For each version, 
they should decide (a) if their version was acceptable (b) which version was better.

Notes
Studying a text in this way can help learners to memorise chunks of it. In many exams, it is useful to 
have sets of useful phrases for particular written genres stored in the memory.

I would like to thank Roger Marshall for this idea.
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Figure 6.4: From Richards, J. C. with Hull, J. & Proctor, S. (2005) Interchange 2 Third Edition, Cambridge: Cambridge 
University Press, p. 111

Variation
A version of this activity provides learners with listening practice. 

1 Prepare an anecdote or short story that you think would interest the class. It is not necessary to 
script this, but it would be helpful to make a few notes. 

2 Tell the class the anecdote or story using the students’ language.
3 Tell the class that they will hear the story again, this time in English. Tell them that there will be 

certain factual differences between this version and the version that they heard previously. Tell 
the story, but include a small number of factual differences (five or six are usually enough). Speak 
naturally; use paraphrases if students do not understand any unfamiliar words or phrases, and 
repeat key sections, if necessary.

4  Organise the class into pairs. Give the students time to compare their ideas before conducting 
feedback with the whole class.

Multilingual contexts: see page 10

This activity cannot be used if the teacher does not share a language, other than English, with the 
students.

Original text

Most of us are taught to believe that lying is wrong. But it seems that everybody tells lies – not big lies, but 
what we call ‘white lies’. If we believe that lying is wrong, why do we do it? Most of the time, people have very 
good reasons for lying. For example, they might want to protect a friendship or someone’s feelings. So, when 
do we lie and who to?
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Multilingual contexts: see page 10

This activity cannot be used with Type A classes. It can be used in Type B classes if there is a  
language which all the students share, even if the teacher does not speak this language. It is usually  
very easy to research false friends.

Look at the sentences below. In each sentence, one word looks like a Spanish word, but its meaning in English 
is very different. Find the words.

1 He has to support six children.

2 I didn’t realise that it was important.

3 She was very embarrassed when she made a mistake.

4 That centre assists the poor.

5 The doctor wanted to know if she was constipated.

6 The student went to a lecture about linguistics.

7 You can get that book out of a good library.

Key

support ≠ soportar; realise (realize) ≠ realizar; embarrassed ≠ embarazada; assist ≠asistir;  
constipated ≠ constipado; lecture ≠ lectura; library ≠ librería

Figure 7.2: False friends in English and Spanish



 163

Index

  seminar for teacher training courses (pre-service), 147–150

techniques

  incorporating into teaching style, 18–19, 38

  for language skills development, 93

  teaching styles and, 17–18

  usefulness of information about, 12

techniques, explanations of

  giving instructions, 22–25, 93, 122

  language monitoring, 30–31, 93

  own-language mirroring, 34–35, 122

  own-language moments, 26–29, 93

  recasting, 15, 30, 32–33, 122

  sandwiching, 15, 21, 22–23, 93, 122

  wall displays and posters, 23–24, 36, 122

technology, 7 see also online tools; online tools activities

Text expansion, 110–11

Thème d’imitation, 145–46

thinking in another language, 3–4, 5, 149, 152

tools

  dictionaries, 2, 7, 47–49

  digital literacy, 14, 47

  free language learning programmes, 7

  glossaries, 93–94, 103

  monolingual, bilingual or bilingualized tools, 7, 14, 47–48, 122

  online tools, 2, 7, 47–49

  print resources, 47–48, 49

  projectors and slide shows, 49

  smartphone apps, 2, 7, 47

  translation tools, online, 2, 7, 48, 87–89

  usefulness of information about, 12

  video and multimedia, 94

  whiteboards, interactive, 49

tools activities

  Comparing dictionaries, 59–61, 64

  Comparing online translation tools, 57–58

  Dictionary cross-checking, 62–63

  Dual language resources exchange, 72–74

  Using a search engine as a corpus check, 67–68

  Using monolingual tools: making a glossary, 71

  Using online dictionaries, 50–52


