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Open Printable extension activities and other
resources in ActiveTeach

=

A multitude of additional activities and resources can

be viewed and printed from the “Printable Extension
Activities” menu in “Teacher Resources” within ActiveTeach.
Throughout the Lesson Plan notes, the following printable
extension activities and resources are referenced with the
print icon @ at the suggested point of use in the lesson:
Conversation Activator Pair Work Cards, Conversation
Activator Video Script, Speaking Activities, “Find Someone
Who” Activities, Graphic Organizers, Inductive Grammar
Charts, Learning Strategies, Pronunciation Activities,
Writing Process Worksheets, Extra Grammar Exercises,
Extra Reading Comprehension Exercises. Other available
resources, listed at the end of each unit, include Unit Study
Guides, Supplementary Pronunciation Lessons, “Just for
Fun” Activities, and Oral Progress Assessment Charts.

GRAMMAR BOOSTER il WRITING BOOSTER

Clicking on O next to the Grammar Booster and
Writing Booster boxes on the digital Student’s Book
page in ActiveTeach opens the associated Booster page
from the back of the Student’s Book. Clicking on the
icon returns you fo the lesson you were viewing.

Other Supplements

In addition to the digital and printable extras
listed, Top Notch 3 offers even more supplements.
The [3{1iI'} icon throughout the Lesson Plan pages lists
additional supplementary components and materials
g . Ny .
% available to support the lesson or individual units.

Student’s Book icons and ActiveTeach icons

Supplementary components include:

Workbook Lesson-by-lesson written exercises.

MyEnglishLab An online learning tool with a multitude
of features to support students and teachers, including:
Grammar Coach videos, immediate and meaningful
feedback on wrong answers, remedial grammar
exercises, interactive practice of all material presented
in the course, grade reports that display performance
and time on tasks, and auto-graded achievement tests.
The Pronunciation Coach videos and digital vocabulary
flash cards used in ActiveTeach for presentation and
practice are also part of MyEnglishLab, giving students
an opportunity to review this content on their own time
and at their own pace.

Top Notch TV A highly popular video program which
includes a hilarious situation comedy and authentic
On-the-Street Interviews. Top Notch TV Activity
Worksheets provide additional listening and language
review and practice. Access the full video program
and the worksheets from the “Top Notch TV” menu in
ActiveTeach.

Assessment Ready-made unit and review achievement
tests, with options to edit, add, or delete items.

Online Teacher Resources Additional teacher resources
are available at pearsonelt.com/topnotch3e.

Full Course Placement Tests Accurately place your
students into Top Notch. Available on CD or online.
Includes detailed instructions for administering the test,
and guidelines for scoring and placement.

The icons used in the Student’s Book and ActiveTeach are different. Here are the corresponding icons:

Student’s Book icon | ActiveTeach icon

Vocabulary Flash Card Player

FLASH
CARDS

O

DIGITAL

e

i MORE
Extra Grammar Exercises ExerORE
. . . 0 E
MORE { )
Extra Reading Comprehension Exercises ExerIORE
Conversation Activator Video VIDEO @
- h Vi e
VIDEO
Pronunciation Coach Video JDEQ
. .
Top Notch Pop Song Video and Karaoke Video SONG  KARAOKE Q @

Games

Copyright © 2015 by Pearson Education, Inc. Permission granted to reproduce for classroom

GAMES

@
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LESSON

BEFORE YOU READ

A »391 Vocabulary

Suggested 1-2
teaching time: minutes

Your actual
teaching time:

0 Vocabulary Flash Card Player

* Have students listen to the adjectives in the box. Then ask
them to listen and repeat chorally.

* To help clarify, point out that the adjectives are graded
from least damaging to most damaging, and that they are
often used to describe types of disasters; for example, a
mild earthquake, a severe storm, a deadly epidemic.

B warm-up

Suggested 3
teaching time: minutes

Your actual
teaching time:

* To help students organize their ideas, write on the board:
Type of natural disaster:

Where? When? How serious was it? What happened
to buildings / people?

* Ask students to answer these questions with information
about a disaster that they or people they know have
experienced. Point out that they can also use information
about a disaster they have only heard about.

* Form groups of four. Encourage students to use the
Vocabulary to describe the event.

* To review, have several students describe an event
to the class.

»3521 READING

Suggested
teaching time:

10-15
minutes

Your actual
teaching time:

* To practice the reading strategy of scanning, write these
two topics on the board:
1. The deadliest earthquakes in history
2. The factors that determine the consequences of
an earthquake

* Have students scan the text to decide which topic best
describes what the article is about. Encourage students
to support their choices by underlining the four factors
in the text (magnitude or strength, location, quality of
construction, timing). (Answer: 2.)

* Draw the following graphic organizer on the board
(without the possible answers) or print it out and
distribute to students. Have them complete the chart with
how the four factors determine the consequences

of earthquakes.

An earthquake
will cause more

An earthquake
will cause less

damage if . .. damageif . ..
Magnitude it measures it measures low /
over b on the below G on the
Richter scale Richter scale
Location itstrikes a city | itstrikes far from
acity /inthe
ocean
Quality of buildings are old buildings are
construction modern
Timing it strikes at it strikes during
night the day

Option: (+10 minutes) To challenge students, have pairs
create a series of True and False statements for another
pair to answer using the information in the Reading; for
example, The strongest earthquake ever recorded was 9.5.
(True.) Earthquakes that occur during the day cause more
deaths. (False.) Walk around the room and help students
as needed. Then have pairs exchange their questions with
other pairs and answer them.

Language and culture

* The Richter scale measures the intensity of earthquakes
from 1 to 10. 1 = very weak, 10 = the strongest.

|§’ Learning Strategies; Graphic Organizers

A Paraphrase

Suggested
teaching time:

4-5 Your actual

minutes

teaching time:

* To help students figure out the meaning of the underlined
words, encourage them to find the paragraph in the
Reading that includes the information in each statement.

* Then have students compare answers with a partner and
review with the class.

UNIT 5,LESSON3 T56




LS ALK Discuss skills, abilities, and qualifications|

A Frame your ideas

Suggested 5-10
teaching time: minutes

Your actual
teaching time:

* Have students read the skills inventory to familiarize
themselves with it. Ask What’s this inventory for? (To
prepare you for a job or school interview.) What kind
of information does it ask for? (Your interests, your
qualifications, your background experience.)

* Before students take the inventory, brainstorm and write
on the board a list of useful skills; for example, problem-
solving skills, communication skills, planning skills,
organizaﬁonal skills.

* As students take the inventory, walk around and help
them with vocabulary they might need in order to write
about their experiences.

B Notepadding

Your actual
teaching time:

Suggested 10
teaching time: minutes

* Review the example with the class.

* Point out that there is a list of qualifications in the skills
inventory in Exercise A. Brainstorm other qualifications
with the class and write them on the board; for
example, fime management; enthusiasm, motivation,
professionalism, responsibilify, reliabi]i‘l‘y, honesty.

* Encourage students to write four or five qualifications and
examples for each.

C Pair work

Your actual
teaching time:

Suggested 5
teaching time: minutes

* Form pairs and have students choose one role play from
the list.

* Role-play the speech balloons with a volunteer. Review
the language in the Recycle box.

* Encourage students to use their imaginations as well as
the vocabulary and grammar from this unit. Remind
them to include information from their skill inventories
and notepads.

D Group work

Suggested 5
teaching time: minutes

Your actual
teaching time:

* Read the speech balloon aloud.

* Form small groups and have students share what they
learned about their partners. Encourage students to
express their opinions. If their partners already have a job
or are already taking a course, ask them to explain why
they think their partners have / don’t have the right job or
are /aren’t taking the right course. If their partners don’t
have a job or are not taking a course, ask students to offer
some career advice or suggestions for the future.

* Ask several students to report the results of their
interviews to the class.

UNIT 6, LESSON 3

EXTRAS

Workbook or MyEnglishLab
|§’ Speaking Activities: Unit 6, Activity 3

AUDIOSCRIPT for page T68 (A Listen for details)

CONVERSATION 3 [M2 = Serbian]

M1: Hello. Please come in and have a seat.

M2: Thanks.

M1: Which job are you interested in?

M2: Well, ’'m not sure. | don’t have a family yet, and my English
is pretty good. I'd love to work somewhere outside of the
country for a while, but | don’t have much work experience.

M1: That’s OK. We have jobs for people at every level. Please
tell me about your qualifications.

M2: Well, ever since | was a child, I've been great with my hands.

M1: Hmm. Manual dexterity . . . . Can you tell me a little more?

M2: Sure. People always tell me that I’'m good at fixing things. |
love to fix things that are broken.

M1: That’s great. | actually know of a nice position that might
be just right for you . . . in the U.S., working for a Ukrainian
piano company. Let me get your personal information.
Please spell your name.

M2: It’s lvan Martinovic. That’s M-A-R-T-I-N-O-V-|-C.

CONVERSATION 4
M: Good afternoon.

F: Hil I'm Agnes Lukins, and I’'m a people person.

M: A people person. Could you please explain what you mean,
Ms. Lukins?

F: [just love working with people. And, actually, people like

working with me . . . and for me. They say I'm a good boss.
M: So would you say you have strong leadership qualities?

F: | guess so. | manage people well and my last two jobs have
been in management. I'd like to know if there’s anything
available abroad . . . maybe in Mexico? | can speak Spanish.

M: Let’s have a look at the possibilities there.

CONVERSATION 5 [F = Australian English]
M: Come in. You're Elena Burgess, aren’t you?

F: Yes, that's right. | see you have two jobs available for
psychologists. | just finished my studies, and I'm not sure
which job to apply for. This would be my first job.

M: Well, please tell me about yourself. What do you see as
your strengths?

F: Strengths? Hmm . ..

compassion.

You’re compassionate? In what way?

I’m able to understand other people’s feelings—to put
myself in their shoes. | think | must have gotten that from my
parents. Both my parents are psychologists, too.

CONVERSATION 6

Good afternoon. You must be Karen Trent.

Yes . . . I'm looking for a job.

Certainly, Ms. Trent. What kind of experience do you have?

Well, ’'m a painter. | painted the murals at the new Design

Center reception area.

Really? Those are beautiful! | understand they won a prize.

You do have a lot of talent.

F: Thanks! | actually have a teaching certificate in art, and I'd
love to work with children. Is there anything available in
Europe? | speak French and German as well as English,
and I'd love a chance to practice!

AUDIOSCRIPT continues on page T70.

Well, people say | have a lot of

ms

mSm=s

=




PREVIEW

Suggested 10-15 Your actual
teaching time: minutes teaching time:

Before Exercise A, give students a few minutes of silent time
to look at the pictures and read the captions.

* To draw on students’ prior knowledge, have pairs share
what they know about the inventions or discoveries
represented in the pictures. Encourage students to
imagine what life was like before these inventions or
discoveries. For example:

Before the X-ray was invented, doctors could only examine
patients’ bones by feel.

Many people used to die of diseases that now can be cured
with penicillin.

The wheel was invented thousands of years ago. Before
the wheel, people had to carry things themselves or
on animals.

Before the invention of the television, people got their
news from the radio or newspapers.

* To review, have volunteers explain the importance of one of
these inventions / discoveries; for example, To me, penicillin
is important because it has saved and continues to save
millions of lives. | think the television is an important invention
because it shows us what is happening all over the world.

Language and culture L

* Alexander Fleming in London, England, accidentally
discovered penicillin in 1928. The use of penicillin (once
also called the “miracle drug”) to treat diseases and illness
began in the 1940s. Read more about penicillin in the
Reading on page 94.

The oldest wheel, discovered in Mesopotamia, has been
dated back to 4000—3500 B.C.E. Before the discovery of
the wheel, people moved heavy objects by placing logs
under them and pushing and pulling.

A German scientist named Wilhelm Conrad Rontgen
discovered the use of X-rays in 1895. In his discovery,
Roentgen found that the X-ray would pass through the
tissue of humans leaving the bones and metals visible.
One of Roentgen’s first experiments was a film of his wife
Bertha’s hand with a ring on her finger (shown on page 86).
The news of Roentgen’s discovery spread quickly. Soon
scientists around the world began duplicating his
experiment, and within a year, X-rays were being utilized
clinically in the United States for examining injuries,
including bone fractures and gunshot wounds.

Inventors from Germany, England, Russia, and the United
States contributed to the invention of the television. In
1926, Scottish inventor John Logie Baird was the first

to transmit a live moving image. Televisions have been
available to the public since the 1930s.

Developed in the early 1980s, 3-D printing is a process in
which an object is created in layers based on a scanned
model and other input. Once only an industrial tool, 3-D
printers have made their way into the consumer market,
with the price dropping to as little as $500. They can
produce a wide range of objects, from rocket engines and
circuit boards to sculptures and jewelry.

Inventions and Discoveries

A Discussion

Suggested 10 Your actual
teaching time: minutes teaching time:

* Have students discuss the questions in small groups. If
students need help explaining the difference between an
invention and a discovery, write the following definitions
on the board:

Something that was designed or created for the
first time

Something that already existed but was not known
before

* Ask students to match the definitions with the correct
terms. (Invention / discovery.)

* To review, draw the following chart on the board
(without the possible responses):

Inventions Discoveries

television fire

computer gold

airplane 9mvi’r>/

Teleplaone dinosaurs

3-D printer the cell
that the Earth is round
penicillin

* Have volunteers classify the objects represented by the
pictures and place them under the correct headings.
Then ask students to give their own examples. List them
in the correct column.

* Explain that penicillin and the X-ray were results of
discoveries: the X-ray, from the discovery of radium, and
penicillin, from the discovery of Penicillium. Students will
learn more about penicillin in the Reading.
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C Pair work

Suggested 5-10
teaching time: minutes

Your actual
teaching time:

* To clarify the task, say Read each situation aloud and
discuss what you would have done.

* To model the activity, read the first situation aloud and ask
several students to say what they would have done. Point
out that they can change the verb seen in the example,
if necessary.

* Encourage students to give reasons for the actions they
would have taken.

D Apply the grammar

Suggested 2
teaching time: minutes

Your actual
teaching time:

* Tell students to use the past unreal conditional, for
example, If they’d stayed inside, Leslie and Ben . . .

Q |§’ Extra Grammar Exercises

PRONUNCIATION

A »427 Notice the pronunciation . . .

Your actual
teaching time:

Suggested 2
teaching time: minutes

e Pronunciation Coach Video

* Explain that these contractions represent spoken English,
but are not used in writing.

* First listening: Have students listen and study the
examples. Be sure students notice that Where’d, Who'd,
and we’d are pronounced as one syllable and that there is
an additional syllable in /td.

* Second listening: Have students listen and repeat chorally.

B »428 Listening comprehension

Your actual
teaching time:

Suggested 5
teaching time: minutes

* To clarify the task, tell students that they will listen to
contracted forms, but they will write full forms.

* To model the activity, pause after the first item and have
students repeat what they hear. (Where’d they go?) Ask
What verb is the 'd a reduction of in Where’d? (Did.) Then
have a volunteer write the full question on the board.
(Where did they go?)

* Before students write their sentences, remind them that
the reductions they hear can be had, would, or did.

AUDIOSCRIPT

1F: Where’'d they go?

2 M: Who'd they talk to?

3F: When’d you buy that car?

4 M: If I'd wanted that laptop, we would have gotten it.

5F: If we’'d known we couldn’t use that scanner, we wouldn’t
have tried.

6 M: Why’d they try to fix the coffeemaker?

‘§> Pronunciation Activities

UNIT 8, LESSON 2

LULALLIN#!|] Take responsibility for a mistake

A Conversation activator

Suggested 8-10
teaching time: minutes

Your actual
teaching time:

e Conversation Activator Video

* Note: You can print the script or you can view a running
transcript on the video player on the ActiveTeach. The
script also appears on page 191 of this Teacher’s Edition.

* Review the list of mistakes and reasons for making them
in the Ideas box. Encourage students to think of more
mistakes and more reasons.

* To help students generate ideas, ask them to use the
unreal conditional to explain how things could have been
different for some of the mistakes. For example:

You were late:

If I had gotten up earlier, | wouldn’t have been late.

You forgot someone’s birthday:

If I had looked at the calendar, | would have remembered.

You forgot to pay a bill:

If I had been more organized, | wouldn’t have forgotten to
pay it.

You forgot to call someone:

If I had written it down, | wouldn’t have forgotten.

You broke something you borrowed:

If I’d been more careful, | wouldn’t have dropped it.

* To reinforce the use of the conversation strategies,
brainstorm ways to respond to an apology and to reduce
someone’s self-blame; for example, It can happen to
anyone. Don’t worry. It’s not a problem. It’s OK.

* Choose a more confident student and role-play
a conversation.

DONTSTOP! Encourage students to continue the
conversation beyond the script. Suggest that the person
who says, “No harm done.” then goes on to take some
responsibility; for example, If | had called to remind you,
you wouldn’t have forgotten.

* For more support, play the Conversation Activator Video
before students do this activity themselves. In Scene 1,
the actors use different words in the gaps from the ones
in the Conversation Model. In Scene 2, the actors extend
the conversation. After each scene, ask students how the
model has been changed by the actors.

ﬁ Conversation Activator Video script; Conversation
Activator Pair Work Cards

B Change partners

Suggested 5
teaching time: minutes

Your actual
teaching time:

* Pair students with classmates who don’t usually talk.
Remind them to take responsibility for a different mistake.

EXTRAS

Workbook or MyEnglishLab
|§’ Speaking Activities: Unit 8, Activity 2



UNIT
Organizing detail statements . . .

Suggested 15-20
teaching time: minutes

Your actual
teaching time:

* Have students read the presentation about organizing
details by order of importance.

* Point out that we can order details by beginning with the
most important one first. Ask What expressions can we
use to introduce the most important detail? (First, First and
most important.) What expressions can we use to introduce
details that come next in importance? (Second, Next,
Following that.) What expressions can we use to introduce
details that are less important than the ones already
mentioned? (Last, Finally.)

* Point out that it is also possible to start with the least
important detail and build to the most important.

* Have students read the ways to construct a paragraph in
the note on the right.

* Ask What is a topic sentence? (A sentence that gives
information about the main ideas or details contained in
a paragraph.) What are two ways to construct a paragraph
that includes supporting details? (We can state the main
idea in the topic sentence and then explain the details in
the sentences that follow. OR We can state the details in
order of importance in the topic sentence and then give
more information about them.)

A On a separate sheet of paper, . . .

* To help students prepare for the exercise, ask them
to recall the expressions they have learned that help
organize the importance of details. Write them on
the board:

First Second Last
First and most Next Fina”y
important Following that

* Ask students to read the paragraph for meaning.

* Have them read it again and insert words from the board
into the paragraph.

* Then have students compare answers with a partner.
Finally, review with the class.

Option: (+5minutes) Form small groups. Have students take
turns telling their partners about something they know
how to do. It can be a simple activity, such as driving a car
or making a sandwich. Encourage them to use the words
they practiced in this unit; for example, Driving a car with
an automatic transmission is not difficult. First, check that the
car is in “park” and start the engine. Next,

put your foot on the brake pedal and move the gear shift

to “drive.” Finally, put your foot on the accelerator and

press gently.

Answers for Exercise A

Answers will vary, but may include the following:

Here are some things not to forget when preparing for
an emergency. First, / First and most important, call your
relatives who live in other places, telling them where you
are so they don’t worry. Second, / Next, / Following that,
have a discussion with all family members about the
importance of listening to emergency broadcasts.

Next, / Following that, keep a supply of blankets and
warm jackets in case of power outages or flooding.

Last, / Finally, be sure to follow all emergency
instructions carefully: your life and the life of your family
could depend on it.

B Guidance for the Writing Exercise
(on page 60)
* Have students complete the chart individually.

* Place students who have chosen the same or a similar
type of emergency in small groups. Ask them to compare
their charts and explain their choices.

* Encourage students to use the information in their charts
as a guide when writing about how to prepare for an
emergency.

UNIT
Dividing an essay into topics

Suggested 20-30
teaching time: minutes

Your actual
teaching time:

* Ask students to look at the pictures in the Oral Review on
page 73. Ask What story do these pictures tell about? (The
lives of Michael and Carlota.)

* Have students read the presentation.

* Have students look at the pictures again. Call on a
volunteer to read the headings aloud. (1980. Their
parents’ plans and dreams for them. / 1990. Their wishes
and dreams for themselves. / Now. Their actual choices
and regrets.)

* Ask Why are these headings useful? (Because they help
organize the information in the story.)

* Then ask In a piece of writing, why are headings useful?
(Because they indicate the topic of each paragraph and
they help the reader understand the text.)
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