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To the Teacher

Overview

We know that learners need to have a very large vocabulary in order to be able

to function in an English environment. Recent research has shown that learners
must know as many as 6,000-7,000 word families to be able to understand spoken
discourse in a wide variety of contexts. Furthermore, learners also need to know
around 8,000-9,000 word families in order to read a range of authentic texts (e.g.
novels and newspapers) (Nation, 2006). Of course, learners can cope to some
extent with smaller vocabularies than these, but then unknown words will be a
recurring problem.

These figures may seem daunting, but even so, they do not fully reflect the
learning that students must do. Each word family includes several individual
word forms, including the root form (reflect), its inflections (reflected, reflecting,
reflects), and regular derivations (reflection, reflective). Nation (2006) shows that
the most frequent 1,000 word families average about six members (types per
family), decreasing to about three members per family at the 9,000 frequency
level. According to his calculations, a vocabulary of 6,000 word families (enabling
listening) entails knowing 28,015 individual word forms, while the 8,000 families
(enabling wide reading) entails 34,660 words (Schmitt, 2008). However, it cannot
be assumed that knowing one word family member implies knowing (or being
able to guess) related members. Schmitt and Zimmerman'’s (2002) advanced
learners of English typically knew only some, but not all, of the noun / verb /
adjective / adverb members of word families they studied.

The upshot is that learners must learn a very large number of words to be
successful English users. Unfortunately, learners typically fall well short of the size
requirements reported here. Laufer (2000) surveyed a number of international
teaching contexts and found that some university students knew around 4,000
word families (after 1,800-2,400 hours of instruction). However, the majority of
learners she surveyed only knew between 1,000 and 2,000 word families. These
learners did know some or all of the most frequent word families in English (often
considered the most frequent 2,000) but had woefully inadequate vocabulary sizes
compared to the requirements outlined here.

What are teachers to do about this typical deficiency in vocabulary size?
Clearly, the long-term goal of 6,000-7,000 or 8,000-9,000 words requires extended
study, but in the short term, it makes sense to work towards a more achievable
interim objective. For learners who have most of the high-frequency, first 2,000
families in place, the obvious target is the next frequency band, that is, 3,000-4,000.

Focus on Vocabulary 1: Bridging Vocabulary focuses on just this vocabulary.
This vocabulary can be considered “bridging vocabulary” as it exists between
high-frequency vocabulary (which mainly expresses basic everyday concepts) and
the less frequent, extensive vocabulary, which allows the expression of precise,
nuanced, and stylistically. appropriate communication. After your students have
mastered this bridging vocabulary, they should be able to talk about a wider
range of topics and use English with more precision. This should put them on the
threshold of using English for more academic or formal purposes if they wish. As
such, we see this book as a very good foundation for the more academic vocabulary
and style found in Focus on Vocabulary 2: Mastering the Academic Word List.

" In this book, we explicitly teach 504 word families from the 3,000-4,000
frequency band, although the majority of them are from the easier 3,000 band.
It would have been possible to include more words in this book, but there is



e Word Families provides practice in recognizing and using the various
derivative word forms that make up a word’s family (behave, behavior,
behavioral).

e Collocation exercises are designed to improve students’ intuitions about the
collocations a word takes (human behavior, behavior modification).

Expanding the Topic provides various reading, discussion, and writing activities
that recycle the target words and expand students’ word knowledge in new ways.

STRATEGY PRACTICE

The fourth chapter in each unit is a Strategy Practice chapter that gives students
another chance to engage with many of the word families they have studied in
the unit while at the same time developing vocabulary learning strategies. Each
Strategy Practice chapter begins with a Getting Started section and ends with a
Focusing on Vocabulary Cards section. The Strategy Practice chapters deal with

a variety of topics. For example, in Chapter 4, dictionary use is discussed. In
Chapter 8, the focus is on essay writing. The remaining Strategy Practice chapters
(12, 16, 20, 24, 28) also have a Learning More about Words section as well as a
reading skills section. The Strategy Practice chapters are thus a combination of
recycling, focusing on word knowledge types, and developing strategies.

Answer Key and Unit Tests e ———
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English in more competent ways. Good luck!
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To the Student

USING INTERNET TOOLS

Nowadays, there are many Internet sites that can help your learning. One of

the best ones for discovering information about words is the Lextutor website
(http://www.lextutor.ca). One of the things it can show is how frequent words are.
Lextutor gives frequency information in 1,000-word bands. For example, “1,000”
means that the word occurs in the 1,000 most frequent words in English, and
“3,000” means that the word occurs in the band between the 2,001 and 3,000 most
frequent words. Frequent words can be used in many situations, as they are not
restricted to particular contexts. Less frequent words are likely to be used mainly
in particular situations, so you must be careful to only use them in these contexts.
For example, old occurs about 474 times per million words of English and has
many uses. On the other hand, decrepit occurs only about once per million words.
This is because it is mainly used to describe buildings and machinery that are so
old that they are falling apart and no longer of any value.
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the main person responsible for a plan or idea

fashionable products

a list of food available for the evening meal

a life in which you have enough money to buy

the things you want

to quickly get something to eat

things that people buy for their own use

to make something hurt less

an indirect suggestion that is not very easy to

understand

Expanding the Topic B ]

A. If you were completely free, what kind of life would you choose? Complete the
sentences and phrases with the target words from the box. You may need to
change the form of one word in the collocation to fit the sentence. There are three
extra words.
adopt encounter indulge
architect gently layout
beware glance lifestyle
classify handy professor
consumer hint ' relieve
donate impose shelf

1. Which would you like?

a. eating at nice restaurants with fancy menus every evening
b. eating at home in the dining room with your family
c. eating on the sofa watching TV
2. Which kind of career would you prefer?
a. working outdoors in forests and gardens
b. being a(n) at a university
¢. being an entertainer such as an actor or musician
3. If you wanted to yourself, which kind of treat would you

prefer?

a. going shopping to buy yourself something nice
b. going out to an expensive restaurant
c. taking some time off to stress and just relax

CHAPTER 10 How Choice Architects Can Help You! 97





